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SUMMARY
THE ELEMENTARY PHYSICAL EDUCATION PROGRAM
AT

WASHINGTON STATE UNIVERSITY

The Llementary Physical Education (EPE) program at Washington State
University represents an innovative, field-centered, competency-based approach fo
the preparation of physical education teachers. The project is a corollary of
+he Compotency Oriented Personalized tducation program at the university. As
such, EPE serves as an exemplary model for other FPBTE components in specific
content areas that are being developed at WSU. On-going planning, implementat:. .
and evaluation of the program is a cooperative function of the university, the
schoo!l districts of Clarkston and Kennewick, Washington, the local communities,
and the feacher interns involved in the project--a true consortium gesign 1o
teacher preparation and certification. Through the development and establishment
of new and viable physical education curricula, the EPE project also offers an
enriched learning environment for children.

Teacher interns who have previously earned baccalaureate degrees partici=-

pate in a twelve-month program of three phases: Pre~service which stresses

oreparation tor teaching, mastering of subject matter, and the gaining of aware-
ness and sensitivity to community needs; In-service which includes teaching in
the school districts, on-site graduate course work in teaching, curriculum,
tearning, development, and methods of research, and the conducting of community

projects; Fost-service which includes thesis proposal approval, additional

course work aimed at developing the interns' administrative skills and their
abilitie~ to conduct in-service trainina proarams for other elementary school

claassroom teachers.



Internal evaluations by the unlversity, school districts, teacher Interns,
and children certify the success of the project. Approval of the community
(external evaluation) has been reflected in the passage of school bond issues.

The positive outcome of the project is attributed to the effects of the model and

the dedication of the personnel.



THE FLEMENTARY PHYSICAL EDUCATION PROGRAM
AT

WASHINOTON STATE UMNIVERSIETY

Introduction

The faculty of the Colleae of [ducation at Washinaton State University
has offered leadership in tne develooment and implementation of performance
based teacher education (PBTE) proarams, The first major movement in this
direction entailed the develonment of the Comnete .v Oriented Personalized
Education (COPL) proaram, a comprehensive Tgacher ¢ ~ation model composed
of four major components: a career seminar, a learwina and development seminar,
sets of learninag modules, and an intarnshin. The career seminar attemnts to
improve the student's sel® understandina and understandina of teacher roles
and responsibilites. The learnina and davelopment seminar emphasizes the
clarification of personal acals and values, and facilitates an understandinag
of youna people and the learnina process, The learning modules, consisting
of program objectives, pre-tests, alternative learnina strateaies, simutations,
and post-tasts, arn utilized to help taacher trainees attain specific competen-
cies. Finally, the internship proaram provides opportunitins for trainees to
integrate and apply these competencies.

Throuah comprehensive and svstomatic o!anninn~tmntemenfafion—eQa!uafton
activities, the COPL proaram has avolved as the major thrust of AT at
Washington State Univarsity. COPE Is a vital and on-aoina proaram, not an
abruptly addnad maqical elixir. Continuous modifications are made to nromote
utitization of manpowar and talent resourcns and to insure that the teachor
aducation sequnnce ments the sneraant nends of tenchars and learners in a

dynamic society.




The 1971 Guidelines and Standards for leacher Certification, adopted
by the State of Washington to promote alternatives to traditional teacher
certification approaches, have enouraged the development of additional PBTE
components, particularly tield-based ones, at our school. The *71 Standards
provide a framework which requires consortia of local educaitonal agencies,
institutions of higher educaiton and professional assocliations to evolve and
implement PBTE criteria and accountability systems.

Under the impetus of the new certification standards, two types of
consortia have emerged. One is an “"umbrella" consortium, a general type of
organization which takes a broad view of the standards and acts as a coordinating
agency with a variety of special interests task forces operating as subgroups
in the various areas of certification programming. The second type Is the
"single purpose” consortuim which restricts Its operation and review to one
specific area of specialization such as reading, counseling or one of the
subject matter area. The College of Education of WSU is involved in both
types of consortia.

An illustration of the "single purpose" type of consortuim, witﬁ ro-
sulting competency based criteria foi- different levels of certification and
evaluation techniques at the post-baccalaureate level, is the [lemenary Physical
Education (EPE) program at our university. A full description ot the EFE
Program, its evolution, the efiology of its flnancial support, and its subject
matter components are presented in this report. [t is the belief of our faculty
that the FPE project, as a corollary of the COPEL program, serves as an exem=

plary mode! for other PBTE components that are evolving at WSU.



FProgram Descriptien

The College of Education in cooperation with publi schools in the citles
of Clarkston and Kennewick, Washington, have implemented an Innovative, fleld-
centered, competency-based, post-baccalaureate program to prepare elementary
school physical education specialists. The thrust of this PBTE component has
involved utilizing a consortium approach to the education of qualiflied teachers,
while simultaneously helping two communities to enrich the learning environments
of thelr children through the establishment of elementary physlical education
curricula. The program has been directed toward the encouragement of innovative
and experimental modifications of the teaching-learning environment in specific
school situations. The approach invoilves the continuous evaluation and adépfafion
of curriculum, organization, and instructional methods. External support from
the Teacter Corps has helped to effectuate t roject (see Appendix D for budget
itemizavion),

Participants in the Elementary Physical Education Project include interns,
team leaders, a project director, school administrators, school principals,
classroom tewchers, community representatives, and a proqgram development specialist.
For participating interns, the training period includes two summers and one
academic year. Upon completion of the preparation activities, the Interns are
offered the option of applying their competencies In Venezuela under the direction
of the Peace Corps (the Venezuelian government has requested U.S. assistance in
the development of elementary P.E. programs). During the post-training interval,
the students are given the opportunity to complete their master's theses. The
program of fers the teacher preparation and experience in a specialty of great
demand, while affording an opportunity for greater Insight into the culiure of

both the United States and foreign countries.



Twenty=five intorns who have compnl~tad an undoraraduats dearee are
selacted for the pronram, The interns aro enrolloed in the arpduate school at
WSU and have the option of workina towards a 'fas*er of Arts in Teachina of

Physical [ducation, a *tlaster of fducation dearere, or a "fastar of Science deqroo
’
in Physical (ducation. The tvne of intorn enrollad Is one who s motivatad

to teach economicaliv disadvantan witdren.,  In addition, durina the past
two vear: of proaram onoration many of the intnrns (over 5%7) have hesn mombors
of racial minority arouns.

Tho nroaram is comnosed of fthron tasie phases: pre-sarvice, in-service,
and nost-sorvice. Ao dosaribed bolow, She first and tast phases are nrimarily

functions nf the univeorsitvy the second phise is a univarsity=schonl district-

L]

community vanture,

Pramhnrvicn

onrimary qo0al of the pra-sorvica nhase is to halp the interns nrepare
for teachine durina the school vear, Accordinnty, lesson content
(~lomantary .7, oroaram materialas); stratoaies of teaching, actual
toachina axparinnens, bahavioral nhjoctives, losenn nfannina, taxono-
mies and curriculum dosian: parsonat sports skills: and community
concents-=biasns, axcentions, public retations=-are stressed, The
interns ara ~anrollnd In aight hours of araduate and two hours of
gnderaraduate couranworis,

Whan tha team landers (descrintions of these and othar rotes are
Includar in Apnondls A) worl with the teachrr interns, tha thrust is

An school district axpectationg and curricubtum, Thoy worbk with activie
ting that cra:te an awareneas of nonda and proablnms of culturally
difforent studonta, Tho aducation soauenen, thus, is desianed to hnip
+he trainone 0 asanss theair rolns s notential anants of chanae within
A community: It covers community structurs, minority aroun needs,
public ratations activiting, ant corrmunity oninion of the rducational
Drocrss.

.
In-Tefvice

i e

“Yyrina the in-searvice phasa, tha intearns' 4ime i divided amona three
arpas:  continuation nf araduate courases at the univarsity, teachina in
the sechool districts with sunervision of team Inadars, and individual
community nrolects,



Far the flirst semestnr, the araduate work consists of: a) an on-site
course in innovations in toachina; b) an on=camnus, partiv modularized
course in motor .earnina; and ¢) an on-camnpus course in nenaral currice
atvem for the elementary schorl. The actual teachina axnericonces roauire
a half dav of trachina, nlus nlannine and evaluation time with team
leadars and othar school personnel, four davs per wnek,

Ta date, the intorns' teachina has included work with children from
Lindaraarten throunh midale achool and the oroaram for spoecial children
in the Clarkston district. In Honnowick, the experiances have bheen with
kindoraarten throuah fifth arade childron. In all cases, cach team

af interns has been assianed to at least two schools. Thn team leaders
have divided sunervisorv time amona the schools in which their team
members havo tauaht,

Community sarvice projects, ar intoaral comnonent of the In-service
phasa, have been arranard by a community coordinator. These projects
hav baen as divarse as the intarns' +tatants, imaninations, and lovels

of dodication, The projects, thus far, have ranned from construction

of new play areas, to work in convalescent proarams, to the offering of
courses in personal defensa for cormunityv women, to the astablishment

of after-schocl sports and rocreation nroarama. (A more complete listing
of these community projects is contained in Apnendix C.)

Nuring the socond semester, the university proaram includes: a) a

course in methods of research in P.0,, b) a course in comnparative

nhvsical education, as assistance to the Peace Corns phase of the proaram,
and ¢) a course in percenfua! mntor dovnlopment, assistina the interns in
avaluating and analyzina mator brhavior, Tho schonl district and community
components continue throuah the second sementer, Those interns wha havn
nnt earned underaraduate dearnns in nhvaical education also complete
learnina nackanes in anatomy and kinnsinioms, Interns also nlan and
raceive advice for thair thesis nroincts durina the in-service phase.

Past-Sarvice

The nost-sarvice phasa includes Hims for synthasia antivities In which
thn interns moant with the aracdunte cormittan to dovelop their proposals
for M.5., 'LId., or YA, T, dearens, Course work durinag this period is
concarnad with developina the intarn' administrative skills and their
ability ta condurt in-srrvies training proarams for ofenontary school
classroom toachor s,

Procram "niectives ana “riteria for thoirn Attainmant
The nencral objentivas for the pronram provide Insinhts into the exnected

outcomes. Thav arn as follrws:

l.. 7 procare nlnmmnfarv nhvsicrl odysation annciatlists o work
nffoctivaely within a sahanl anttina,




2. To formulate with tho gnonerating school svstoms ap elementary

nhysical education proaram which the districts will be able to
maintain aftor completion of the projoct.

3. To davalon the abitity of the intarns to assass the educational
needs of o community and to adopt this abifity to the needs of
another country,

d. To train elemantary phyvsical education speclalists to work with
othor teachers In sotting up and administering a phvsical oducation
proaram,

« TJo dovelon the ablility of the Interns to work effectively In
community nrojents,

. To continuously avaluate the nffactivoness of the nroaram in
developinag compatent olomantary ohysical aducation spacialists,

7. iy dovalon a comprtency=hacad dnantar adpeation nranaram In
nlomentary physical ~dusation,

. "o dovaton tha ability of tho intarns to ¢t as rasourca neoonle
in arnas nf tha schnol curriculum other +han in nhysical oducation,

The eriteria used o asaeas attainment of nach of tho nreceding anals are

nresentad in Appondix F,

Personnel Involved

Personnal in tha proinct Include univorsity staff and administrators and
speciallyv ompfovad admini~irators (srniost dircatar s g pronram doyolonmont
spacialiat): school distriat statf, inctuding the Local P ducational Association
(LAY moordinatar,: foar oo whe a0t oan ooy Poeadargr conmgnity conrdinatora,
and, of courco, the intornn, (neontis 5 ocantaying fesarintions of tho aualtifi-

cations of oo gtaff mort ape,)

wint

"o Aapendiv ) for an intecization of tho neoaram hudant,

“antribul Tans ta thn Innravomant of Teachor Tdynation

- e P W S W o A G NP et A e wr B Pl A - e B B At M M e M W B N M W
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teachnrs to "raack” anlldren,  In diatincuishinag mentally ‘heatthy™ from Tunhoalthy”




Individuals, "astow (17" indicatnd that heatthy peonle are mora “Intearated”

In that their coanitive, affective She motor dimensions work col laborativolv
‘?oward the sama ends, Tha goal af the aducational nrocess cannhot he Limited

only to the accretion of knowledae, but must include varied and nervasive learn-
inas that interpenatrate all asnects of tha Individual's oxistence. The type

of education that involvns thae total nersonality of the tnarnor, by dafinition,
must encomnass physical, as well as persnnal-crotional, social, othical, esthatic,
and connitive components, |

Trainee competencins, rathar than hours of cradit, are used as the basis
of tencher preparation in the IPF praject. Because the nroaram is performance
based, oach intern's compatancy is determined by individunt performance in
carrying out thn rote of a schnol district's P.il. teachar,

The consortium anproach--the coonarative effort betwean the local schools,
the univarsity, and thn communities--usaed to initiate and imniement the project,
has been particulariv vatuabla. {ach particinant aroun has had its uniouo sot of
aoals and expectations. Thess expactancies havae made a consortium anproach
not only useful, but mandatorv. 7This tvpe of inter-oraanizational communication
is uraently nceded If teacher oducation proarams are to be alinnad with the
realities of a complax contemporary sociatv. "anv diverse points of view need to
be voiced and considered durina all stanes of the educational arocess--including
those of teachear preparation,

The [PE project encomvasses bi-tinquatl and bi-cultural experlences. The
interns are aiven opportunitins to drvelop thalr capaclities for humane, sonsitive,
ang critical inauiry into the nature of cultural lssues, to ~vamine thelr own
cultural attitudes and valuns, to drrpen thelr awaroness of their own rultural
identities, and to expand their contacts with individurls of othear cultural heritaaers,

The perspectives of community mombars in Fennewiclk and Tlartston are o lso hroadenad

-7




from thair intaraction with the interns, as manv of these internine prafessionals
are themselves minority mambars,

Tha comprohonsivanass and synchronization of tha pre-service=-in-service--
post-sarvice phases also annaar to he viabl»s aspects of the PP nroject. Toanther,
thase componaents nroduce a training modef that s both meaninaful and sianificant,
The tearnina axnarionces of the Interns are rolevant to the conditions actually
facina classroom teachers.,  Tho ficidegontored in=sarvice nioment allows for a
Juxtaposition of the thonretical with the practical,

The involvonent of aach Intara in the community renrosents another intearal
component of +ha madel.  Tralneos foarn LI TEs that snahle thom o assnss the
neads and concorns of theler rospective aschool districtas and comnunities. [ach
intern works with at least one ¢comrmunitv anancv,  Thus, the role of tha teacher
Is axpandad +o Include aducationnat activitios ou*sido the confinres of the tra-di-
tional classroom., Thoss projocts anabhle the +oachor-in=trainino to aain insight
and sensitivity Into the concmras of the community, to heln aitizens while
simul tancousty comnlating a worthwhile community profoct, to incraase thelir punltic
visibility, and to shar> thoir skills with individuals of all aaes. Thase tynes
of activities supnort the point ¢ view that oducation Is a Hifr=tong nursuit
that ancompasas all asnects of community tivina, Flexible, concrrned, and dedi-
cated teachars are nendod for thias axpanding dafinitlon of oducation,

The interns in the {PD project attain compoetency in not only one shill
area (i.n., physical education) hut alsn develon the ability to sarve as resource
people In othor areas of the school curricutum. The particinants f[aarn the processes
and techniaues of succnssful chanoo annntry and learn how to conduct in-service
activities, Thase skills broaden thair possibilitins for facititatina innovative
educational practicns wlithin future school seottinas,

Tinally, rconctant farmativa auntyrtion renrocnnts A eontrenl foature of

+he CPF nroaram, The operatinn of tha projec* is continuousiv analvzed in terms

£ 2N



of the qoals and objoctives., Vhere inconsistencies and problems are uncovered,

workable alternatives are formulated to insure swift ameliorations.

Evaluation

Formal and semi-formal evaluations are made, bv all concernnd, throuahout
the proaram. The interns complete self-evaluations which are compared with avalu-
ations of them made by university personnel, team leaders, bullding nrincipals,
and teachers. (see Appendix [£). The total proaram is also evaluated by the in-
terns. The proarass of the school children is evaluated by team leaders and
interns. The children evaluate their experiences, and finally, throuanh samnling
techniques, the communities evaluate the proaram.

huring the post-survice phase, the interns evaluate the instructional
program, the instructors, the team leaders, and the school district-community
requirements. Thase evaluations of the model are used to strengthen the proaram
content and to counsel both university instructors and teoam lnaders,

Twanty-four out of twenty-five interns completed the EPE proaram during the

first year of operation, and all *ttwenty-five durinag the second year., This excellent

retention record is interpreted as a positive assessment of the project.

The children are cvaluated by means of the AAHPIR ftness test durina the
first and last months of achool. A "lavement Satisfaction Test, devised hy univer-
sity pearsonnal, has also been devaloped (sen Appendix F).  Several of the inferns
have conducted proaram evaluations with thair own students. Thase polls indicate
that the children have responded favorablv +a the curricutum, It is believed that
these internal oavaluations hy the university, school districts, teachar interns,
and children certify to the sucarss of the proaram.  “ormunity aoproval by means
of extornal evaluation haz been raflectad in The nassan~ of school hond Issues In
hoth districts. Tha sunerintendents have ranortad that thase affirmative votes

were substantially dur to tho community contributions made by enthusiastic interns.



Snacific analvsis of the imnact of the pronoram o the schanl districts,
the community and tha university ars Included In Appendix B To summarize these
noints, thoe positive outcomes of the praject arn attributed to tha effoctiveness
of the model itself and tha comnatoncn and Fadication of the personnel who
have implemonted .

In alosina this desarintion, it ss»ma anpronriate to rofar to some of
the statements exprossed by the individuals dirnctly affrctad by the proaram.
Thase viawpoints ranae from thosa of *ha intern... ' The nronram has demonstrated
to me that real chanars can be made +o enhance educational onportunities for
kids =-to the younn student who has just returnad fr m physical aducation class...
1 wish Do, class would nevar ond!"=~to tho Tgach@r...“l reallv anprectate the

interns havina evervthinn ready to qo so thern's no wasted time'-~tco tha parnnt...

My child is actually enjovina P.L, for the first time in hear lifal”

-] =




Appendix A

Personnel and

Descriptions of Staff Roles




Elementary Physical Education Program Staff Members--
Washington State University, Clarkston and Kennewick
o School Districts

Director: John E. Guzmen
Assistant Director: Gordon Gotts,
Mary Ann Ryder
Program Development Specialists: Mary Lou Enberg and
Victor P. Dauer
Instructional Staff: Victor Dauer, Rex Davis, Robert Doornink,
Mary Lou Enberg, Shery! Gotts, Gordon
McCloskey and Donald Orlich
Evaluator: Dorothea A. Coleman
Advisors: Caro} Gordon and Roger Wi.ey
Team Leaders: John Justh and Harold VanTine of the Clarkston
Schoo!l District; Ron Siemers, Monte Jones and
Wayne Bell of the Kennewick School District
Physical Education Coordinators: Norm Garrett of Clarkston
Schoo! District and
. Clarence Speriine of
Kennewick School District
Supporting Administrators and
Faculty Members: George B. Brain, Carol E. Gordon,
Dale G. Andersen, Roger Wiley,
Gordon McCloskey, Donald C. Orlich and
Robert J. Harder

Teacher Education Standards for Physical Education (TESPE)
Consortium: '
Helen Burns, Francis Rish, and Kenneth Olson of
Richland Schoo! District; Billie Carlson, Marion
Morland, Clarence Sperliine, and Robert J. Vatiant
of Kennewick School District; Dorothea A. Coleman
and Roger C. Wiley of Washington State University

Washington State University TESPE Committee:
Mariene Adrian, Sheryl Gotts, Mary Lou Enberg,
Jane Ericson, Carol Gordon, Dorothea A. Coleman,
Roger Larson, Sam Adams, Rex Davis, Victor Dauer,
Roger C. Wiley
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Descriptions of EPL Staff Roles

Project Director

The project director has tha primary responsibility for the development and
administration of the program. He plans with the school districts, helps to
organize selection panels, prepares invitation kits, meets reqularty with intern
and community groups. He demonstrates leadership abilities with younq people.
The director is responsible for a continuous process evaluation of the university
program, with input from univerfsity and schoo! personnet, t+he community andg from
interns, to determine whether the project is fulfilling the needs of the res~
pective participants, and if not, for developing modifications so as to re-
structure the Elementary Physical [Lducation Project.

Program Development Specialist

The program development specialist is knowledgeable about competency-based teacher
education development, systematic management, and formative evaluation; he/she is
competent in the development of instructional systems, the development and revision
of a systematic management plan, the on-going development of compaetency-based
curriculum and the continuing dissemination of successful project elements to the
total college program.

Schoo! Coordinator - LFA

The schoo! coordinator is responsible for the administration of the school system
plan for change (i.e. development of elementary physical education program}. The
coordinator, in cooperation with the schools, the comminity and the university,
communicates the needs of the schoo! district to the university and specifies
beginning teaching skilfls that the interns must attain prior to the inservice
portion of the project. Selection of interns, planning of the pre-service pro-
gram, and on-going evaluation of the training through competency assessments are
part of this individual's responsibilities. In addition, the coordinator is
accountable for obtaining the participation of the school staff (principals,
cooperating teachers, and para-professionals) in the development of the project
and for the subsequent orientation and participation of these persons. He
handles the administrative details of the school program.

Team Leaders

Each of the five team leaders assumes the three distinct roles of teacher, student,
and leader, while functioning in three diverse settings--the school, the university
and the community. As a teacher-educator, this person provides instruction and
support for all members of the team, not just interns, and is involved in curricu-
tum development, Team leaders serve as the interns' liaison with university,
school and community representatives. They receive training which enable them to
perform in leadership roles.

Team leaders selected for the project have had at least five years of recent
teaching experience with children from low-income famillies. They are chosen for
the Eilementary Physical Education Project because they appear to be able to
supervise, instruct and motivate their interns. They also demonstrate an ability
to relate to parents and the community. To perform well In this new feadership
role, the team leaders need to have an unusual degree of flexibility, openness

13



to change, sensitivity to individual differences and life-styles and a committment
to involva themselves fully in the project.

Community Coordinator

The community coordinators (one per district) attempt to facilitate the successful

ad justment of the interns irto the community (i.e. either Kennewick or Clarkston).

Each coordinator seeks *to act as a resource person in terms of community activities

and action grcups, to help interns with housing proeblems, to establish school-community
joint projects, to facilitate communication between the interns and parents, to make
availabie to the interns information regarding inexpensive transportation, medical

aid, grants or scholarships for low income or minority groups.

University Representatives

Many individuals from Washington State University are involved with the Elementary
Physicial Education Project. A Program Development Speciallst is recponsibie for
creating competency modules and for faclilitating the establishment of the physical
education programs within the respective schools. This position is a2 field-oriented
one. Other faculty members are involved in the teaching of on-campus and on-site
courses to interns and team leaders, and in the administration of the project.

Other activities include serving as advisors and members for graduate thesis
commi“+tees, and participating in the devetlopment of the TESPE document.




Appendix B

Impact of the EPE Program




Impact on School Districts:

2.

‘OI

2.
i3,

14,

Both school districts needed an elementary physical education program.
The success of the project has been a substantial factor in the passing
of leviaes in both districts.

Both districts have instituted on-going elementary physical education
programs. '
Personne!l in the districts have benefited from working closely with the
university. |t has provided an excellent opportunity for interchange
about the latest trends in curriculum, methodology, and content.

The conduct of thesis projects in the schools has benefited students and
teachers alike.

_A curriculum guide in physical education (K-12) has been developed in

both districts as an out growth of this project.

The Interns and team leaders have been responsible for the deveiopment

of improved playground facilities and in the making of equipment necessary
for a quality program. School and parent groups are continuing with this
project.

The project personnel instituted an intramural program in the schools.

A physical education program for the handicapped has been started.
Through in-service, district-wide classes, school personne! from sevaral
disciplines have had an opportunity to broaden their backgrounds in
physical education content and [ts contributions to the curriculum and
students.

The students in the physical education classes have benefited in the
following ways:

a) An improved self-image resulting from learning how to use
one's body gracefully and efficiently;

b} Improved performance in physical fitness;

c) A broader background in terms of skills, sports and games;

d) A desper appreciation of sports, games, fitness, and other
movement activities and the part they can play in an
individual's life.

The classroom teachers also have gained from their experience with the
project:

a) They have seen the value of an organized physical education
program conducted by a trained specialist.

b) Thelr backgrounds have been expanded in terms of the
contributions physical education can make to their
students and to the total educational program.

c) A much better understanding of skill development, flitness
movement exploration, games, sports and rhythms has become
evident,

As substantiated by district reports, there has bsen a marked increase
in the involvement of parents In school affairs due to the proqgram.

The whole school district has benefited from having an opportunity

to work with interns from different cultures and with different academic
training and experiences. The interchange and growth has been exciting
and cbviously beneficlal.

The team leaders, interns and Program Development Specialist have all
gained from the experience of working together and with chitdren.

impact on Community:

i,

“Through public relations efforts (I.e. speaking to civic groups, conducting

of community projects, involvement of parents in playaground projects, track
meets, etc.) on the part of the personnel Iinvolved, the community has

e




developed a very positive attitude toward elementary physical education.
2. The community as a whole has benefited from having interns from different
cultures living and working among them.
3. Many segrents of the community have been served by the project.
a) Senior Citizens
b) Handicapped children and adults
¢} Adult continuing education classes in Spanish and in sports
recreation
d) Girl Scouts
e) Parochlial schoo! program improvement
f) Community Recreation Departments
g) High School athletic teams were aidec by the coaching
provided by interns
h) Church groups

Impact on the school of education: The impact of the EPE project on the Department
Of Education has been felt in several ways. The Department of Education faculfy
have been utitized .n teaching courses for in-service ftraining programs for

the reqular instructors in Clarkston and Kennewick--a spin-off of the field
components of the EPE program. The latter has led directly to an increase in

the number of reqular district personnel who are now in fifth year and graduate
degree programs in the Department,

In a less direct but important way, the Department of Education (and thus

the University) has benefited because of the advances that have been made

in teacher certification through the development of Teacher Education Standards
for Physical Education (TESPE). Because progress was made rapidly in defining
performance based standards in physical education within TESPE, a healthy
pressure was placed on the Department to move toward defining more clearly
those performance based standards in general teacher education that should be
required of P.E. majors. Also the project has helped to increase the sensi-
tivity of people in the Department of Education to foreign cultures and/or
other people who are culturally different,

Finally through contacts made in Venezuela, lines of communication have been
opened which hold potential for cooperation and exchangs in educational programs
between Washington State University and community colleges and other institutions
of higher education In that country.

)




Appendix C

Community Projects of EPE Interns




in addition to their teaching duties, the interns have had projects either
in the community or extra-curricular schoo! reiated activities. The following is
a partial list of these activities. The interns:
. Worked with the Community Action Agency and the Asotin County Center
for Family and Youth Services on a one-to-one basis with the youth of
Clarkston at their youth center.

2. Supervised binqo, movies, arts and crafts and talked with the
raesidents of Rest Haven, a rest home for the aged.

3, Tutored at Lincoln Middle and Highland Elementary Schools.

4. Planned and Instructed the physical fitness routines for the Jrnior
Miss Contest sponsored by the Clarkston Jay-C-ettes.

5. Coached basketbal! at the Valley Boys Club (Clarkston Branch), the
Holy Family Parochial School, and the girls from the Ciarkston H5.

6. Organized intramurals at the Lincoin and Holy Family Schools.
7. Supervised a weight lifting program at the Lincoln Middle School.

8. Organized an elementary recreation program at the Parkway, Highland,
and Poplar Schools.

9., Set up a wrestling program at the elementary and middle schools.
t0. Taught adult and continuing education Spanish classes.

I{. Organized a physical fitness program for fow income women in cooperation
with the Community Action Agency.

12, Taught a self-defense class to the girls and women of the community.

I3. worked with the Girl Scouts as assistant leaders.

14. Contributed playground improvements for the Highland and Parkway Elementary
Schools In the form of building truck-tire towers for climbing, land-
scaping of the grounds, and gardening egquipment and materials from the

communi ty.

I5. Helping put together an in-service physical education program for
regular and special education teachers to be used after TC/PC leaves.

I6. Tutored students schaduled into the reading or math skill center at
Lincoln HMiddie School.

{7. Assisted with the high school tennis team.
(8. Assisted the leader of a Girl Scout troop.
9. Developed a "Recreation for the Handicapped Program' in conjunction

with Adele Plouffe, Asotin County Developmental Disabilities Center
social worker.

19




20.

The significance of these community projects and their impact on the Clarkston

Assisted Special Olympics Committee in setting up a bowling tournament
and a basketball team for the handicapped.

Taught conversational Spanish at the Watlla Walla Community College
branch in Clarkston. .

Assisted football coaches at the high school in Clarkston.
Directed intramur.l activities at the Lincoln Middle School.
Conducted a drive for the donation of supplies and materials to be

used in the physical education programs of the various elementary
and the middle schools.

School District and community can best be illustrated by noting the permanence and
continuity of some of these projects. Although many projects were of a temporary
nature, several were designed to leave lasting benefits.

20
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Appendix D

Budqet Summary




As mentioned in the text of this program description, external support for the
project has been provided through Teacher Corps funding. The following reprasents
Institutional Expenses:

A. DIRECT COSTS-Salaries

I. Administrative (salaries) 3,434
3. Secretarial & clerical (salaries) 1,070
3. Instructional (salaries) 26,913
4. GSUBTOTAL FOR SALARIES (Sum of i=3) 31,417
B. OTHER DIRECT COSIS B% X 50,417
5. Employee services and benefits 2,473
6. Travel
a. Staff ~Q-
b. Travel! for program activities 1,000
c. Corpsmember travel to pre-service 2,800
7. Office supplies, reproduction 3§
communication 500
8. Instructional supplies, etc. 2,500
. Required tees (Juition not applicable) 447
10. Equipment Rental 1,500
Ilt., Recruitment -(=
TV E. SUBTOTAL FOR OTHER DIRECT CO510 (o=11) 11,220
3. TOTAL DIRECT COGTS (sum of 4 and 12) 42,657
T. THIERN SUPPORT (How fong B=10 weeks)
i4. Intern Stipends (How many 25) 20,160
15. Dependency aliowance (How many 35) 3,360
6. Benefits a1
~17. TOTAL INTERN SUPPORT_(Sum of 14-106) 24,951
D. 18, JOTAL DIRECT COSTS AND INTERN SUPPORT
(Sum of I3 and I7) 67,568
19, _YOTAL INDIRECT CO515 (8% of Iine I8) 5,405
20. ochool District Costs 1,950
~ 27. _TOTAL BUDGET AND/OR EXPENDITURES 74,023
22




Appendix E
An Example Intern Evaluation and Student Evaluation Instrument

(Movement Satisfaction Tast)




Intern Evaluation

Formal evaluation for the Interns is conducted three times. The first
evaluation assesses intern progress toward attainment of the TESPE preparatory
level competencies. The second formal evaluation occurs at the end cf the first
semester as a joint project of university personnel, team leaders, and interns.
The objectives are to (1) assess each individual's progress ftoward fulfillment
of the initial-level competencies, (2) define the learning experiences and time
periods which would help interns remediate competency deficiences, and (3)
identify the effectiveness of the evaluation instrument developed for this
assessment. The third evaluation occurs during the last five weeks of the
second semester. The university component of the final evaluation is a teach-
reteach lesson which is televised for critique by the intern and university
personnel. The intern prepares a lesson for use with a given age group. The
lesson is televised, critiqued via an evaluation Instrument, re-taught with
modifications to an equivalent group of children, and re-critiqued. Interns,
to date, have reported that this assessment has been a baneficial experience
in helping them to develop an awareness of their own teaching behaviors and

the learning behaviors of their children.




Student Evaluation (Example)
Movement Satisfaction Test*
"Faces Tape K=3"

“Tape for attitude test that uses faces: (grades K=3)

"This is a way for you to show how you feel about some of the things you do.
See the pictures of the faces? Let's see if you can tell, by pointing to
one ot the faces. how you would feel about these things."

"Ready? How would you feel if you were going to the store to buy an ice
cream cone? Point to the plcture. Thank you."

"Let's try another one. How would you feel [f you had made somebody cry?
Thank you."

"Let's try one more. How would you feel if you need to choose between
watching TV and going outdoors to play? Thank you. Now we're ready to
start."

. "How do you feel when you throw a ball, and it qoes where you
want-it ro?"
i

2. ‘"How do you feel when you hanq upside down or you are upside
down in a stunt?"

Instructions to attitude test administrators, grades K-3, whose subjects have
the faces:

. Sit next to the subject, not across from him/her, so that you can see the
faces In the same order they are given on your tally sheet.

2. Watch the subject's response on the three trials. Does it seem appropriate?
If not, mark the tally sheet so that It can be ldentiflied as a response
t+hat was not appropriate to the questions.

3. Be sure that the subject's name/number is recorded (name and number on log
sheet; number ONLY on tally sheet).

4. Mark the appropriate face (face to which subject points) on the tally
sheot for the samples and the rest of the test. Hold the sheet so fhat
the subject cannot see your marks, if possible.

5., Note any other response that might occur if you have time.

6. Have the tape recorder within easy reach so YOU can control it for stops if
necessary.

7. Remember that your conduct can influence an attitude scale, so be careful to
avold talking, gestures, facial expressions.

*tarly indications are that this instrument identifies feelings of success, failure,

fear, frustration, and happiness about movement experiences with the student pop-
ulation tested.
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Sample Questions:

How would you feel if you were going to the store fo buy
an ice cream cone?

How would you feel if you had made somebody cry?

How would you feel if you needed to choose between watching
TV and golng outdoors to play?

How do you
want it to?

How do you

tfee! when you throw a ball, and it qgoes where you

feel when you hang upside down or you are upside

down in a stunt?

How do you
How do.you
How do you
How do you
How do you
How do you
How do you
How do you
How do you
How do you

How do you
to you?

How do you

How do you

feel when you move to music?

fee! when it is time to do schoo! work?

feel when you iearn something new in P.E.?

feel when you do a physical fitness test?

feel when you catch a balli?

feel when you have a small space in which to move?
feel when you score a point for your team?

feel when it Is time fo go home from schoo!?

feel when you run fast?

fee!l when you l1ft something heavy?

fee! when you miss a ball that has been thrown

fee!l when you move fast and then slow down?

feel when there is something in your way that you

have to move around?

How do you

feel when you lose your balance?
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24.
25.
26.

27.

28.
29.
30.
3.
32.
33.
34.

35.

How

How

How

do

do

do

do

do

you

you

you

you

you

feal
foel
feel
feel

feol

How do you feel
where you wanted it to?

when you
when you
when you

when you

11+ something |ight?
run slowly?
curl up like a ball?

have lots of room to move?

when it Is time to go to school?

when you

t+hrow a ball, and it does not go

How do you fer! when you jump high into the air?

How do you feel when you hit a ball with a bat or a paddie?

How do you feel when it is time for P.E. class?

How do you feel when you lose a point for your team?

How do you feel when you do the same thing that you
already know how to do in P.E.?

How do you feel when you jump forward?

How

How

How

How

How

How

How

do
do
do
do
do

do

you
you
you
you
you

you

feel
feel
feel
feeol
feel

feel

do you fesgl

2]

when you
when you
when you
when you
when you
when you

when you

stretch out like a bridge?

move slow, then speed up?

jump down from something?

kick a balli?

are unbalanced and then get balanced?
push something that is light?

skip?



Log sheet --'""Faces Tape K~3"
(faces, grades, would change with the test administered)

Number : Name




Appendix F

Program ObJectives and Criteria for their Attainment




The general objectives and respective criteria for the program are as follows:

I.

Ze

6.

To prepare elementary physical education specialists to work effectively
within a school setting.

a. After a pre-service program, interns are placed in a public school.

b. Emphasis is placed on the interns ability to work with minority and low
income children.

c¢. The most recent instructional techniques and program materials are available
to each intern.

To formulate with the cooperating school systems an elementary physical education
program which the districts will be able to maintain after completion of the
project.

a. Prior to the pre-service program, the needs and concerns of each school
system are surveyed.

b. The methods and materials are developed to meet the above stated needs.

To develop the ability of the interns to assess the educational needs of a
community and to adopt this ability to the needs of another country.

a. FEach intern assessed his/her respective community and determines the
educational needs.

b. Members of the community, schoo!l, and university ¢iscuss and evaluate
the relevance of each intern's findings.

To train elementary physical education specialists to work with other teachers
in setting up and administering a physical education program.

a. The interns work with the master teachers (team leaders) to conduct in-service
programs in their respective school systems.

b. Each intern, in carrying out his/her job, performs administrative duties.

To develop the ability ot the interns to work effectively In community projects.
a. Each intern works with a community agency.

b. The community coordinator evaluates the interns effectiveness In this role.

To continuously evaluate the effectiveness of the program in developing com=-
petent elementary physical education specialists.

a. The standards developed in the competency based program are utilized
to0 assess each intern's competence.

b, Evaluations are conducted by the University staff, team leaders, interns,
school personnel, and memebrs of the respective communities.
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c. An outside agency also evaluates the program periodically to minimize
internal bias.

7. To develop a competency-based teacher education program in elementary
physical education.

a. The teacher certification standards of the State of Washington are used
to develop the competency based program.

b. Specialists on the University staff are used as resource persons fo develop
and test competencies suqgested by the Teacher Education for Specialists
in Physical Education (TESFE) Consortium (representatives of the Tri-Cities
School Districts, state professional associations, and representatives of
Washington State University).

8, To develop the ability of the interns to act as resource people in areas of
t+he school curriculum othar than in physical education.

a. Interns study the qeneral curriculum of the elementary school and also
various subject mattfer areas.

b. In Ciarkston and Kennewick, interns observe elementary school programs
in action.

c. Through scheduled seminars, staff leaders in various subject matter fields
discuss instructional procedures, content, and basic quidelines of the
respective fields.
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